=========================================================================
Date:         Wed, 1 Sep 1993 12:54:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Geoffrey Chase <GWC@NAUVAX.BITNET>
Subject:      Re: Adjunct Faculty
 
Dan,
 
We have just reconfigured our composition program and we are now in a
position of not hiring any part time people for comp. When we did hire
them, we paid them $1300 per course and they could teach up to four sections
per semester, but they still did not receive any benefits. The English
department as a whole does still hire adjunct faculty but I am not
sure what kinds of deals they work out.
 
Geoff Chase
Northern Arizona University
=========================================================================
Date:         Wed, 1 Sep 1993 20:11:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: College/High BAs
 
Regarding Ed's comment on using portfolios as evidence that a student has
mastered the content/abilities taught in first-year writing courses:
At Wright State, we adopted just such a system (after looking at Miami's)
and are doing it without the reading fee--I think the portfolio makes
a lot of students think twice about going to the work of compiling and
annotating it, so they take the courses instead of gambling on a one-shot
essay (even though that got harder and harder to pass).  I think what
I'm saying is that the portfolio presents a more level playing field and
asks students to seriously consider whether they think their abilities
are up to the rigors of the portfolio process, instead of saying Oh well,
I'll give it a shot.
Rich Bullock
Wright State
=========================================================================
Date:         Thu, 2 Sep 1993 09:49:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doyle Burke <BURKE@MC.BITNET>
Subject:      Re: a test
 
Hello, Allene!
 
Congratulations on your new position.
=========================================================================
Date:         Thu, 2 Sep 1993 11:57:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: T-Assist List
 
Karen
Many thanks for the T-Assist info.  I can't subs myslef--having resigned from
ALL lists due to work pressure--but I have a grad student who is organizing
our TAs and I'd like to connect him up.  Thanks again, hi to David
Liz
=========================================================================
Date:         Thu, 2 Sep 1993 18:16:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: a test
In-Reply-To:  note of 09/02/93 10:53
 
Hi, Doyle and thanks for the congrats note.  I've been off the
network all summer, and just trying to get back on from Boise State.
I'm having trouble getting on WAC-l.  Anybody figure out the
problem?  My new job is terrific.  Boise is a great secret of
a town.  I've been surprised everyday at its beauty and at the same
time its uptown nature.  Nifty place to work and recreate.  Maybe I've
missed a discussion of this already, but could you all list the
criteria you use to evaluate adjuncts?  What faculty development is
offerred/required of them, etc.  Are they observed and how often?  Do
they mentor or peer coach each other.  Is their grading evaluated?
Who evaluates them?  What effect do the evaluations have? Sorry if this
has already been addressed, but it's new territory for me.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 7 Sep 1993 21:26:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: a test
 
Allene,
Your questions about adjuncts and how they're evaluated caused me to
sigh mentally, because I've never been anywhere where they've been
evaluated at all.  The way we do it is to look at student evaluations over
several courses and couple that with a hopelessly impressionistic "trouble
index," i.e., how often do the chair and I have to deal with his/her
irate students?  It stinks, but I, like so many WPAs before me, have been
seduced by the ease with which adjuncts can be ignored, when there are so
many other things to do.
 
I think, too (to continue this public therapy session I'm into) that
there's a discomfort level in dealing with adjuncts that leads me (others
too?  Please?) to prefer not to; when I work with TAs, I'm dealing with
apprentice teachers and my role as evaluator, mentor, coach, helper is
fairly clear and set up from their first day on campus, when I introduce
them to teaching composition.  Adjuncts take up a conceptual fuzzy place,
since they aren't TAs any more, but for the most part they don't have Ph.D.s
and aren't part of the professoriat either--so I struggle with my conflicting
desires to treat them as fellow professionals and my (ostensible--nobody
seems to care much) obligation to act as their superior, the person who
evaluates them and who can terminate their employment.  Sounds like we
need a new "Embracing Contraries in the Adjunct Process" essay from Peter
Elbow, don't we?
Rich Bullock
Wright State
Dayton
=========================================================================
Date:         Tue, 7 Sep 1993 21:14:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: a test
 
Ah, once more to the fray.
 
The problem of adjuncts--higher ed's answer to Sam Walton's management strategy.
Oops, I expect that's the start of another thread.
 
Rich raises a good question.  Does anyone ever REALLY try to evaluate adjuncts?
And if they do, how do they do it?  Actually, I tried it once, a long time a go
as a young, untenured, newly designated WPA.  I not only looked at student
evaluations, I met with my adjuncts, helped them with syllabus building, and,
yes, even visited classrooms.  I actually learned a lot from this experience
(especially that this sort of stuff does not get you tenure).  Classroom
visitation proved interesting, though I quickly found myself judging an
instructor's ability based on whether I wanted to take part or take over.  What
may have been most valuable, however, was anytime I could work with my adjuncts
in much the same Rich talks about working with his TAs.
 
I certainly wouldn't mind seeing some discussion on how to work with adjuncts,
but let me suggest a ground rule or two.  I find it unfair to categorize all
adjuncts in one category.  They clearly differ from one another, and their worth
to a program may depend on best understanding who they are and what they can
offer.  Granted, most don't have Ph.D.'s.  However, I'm yet to be convinced that
a Ph.D. in 18th Century BritLit who is basically unemployable makes a better
comp teacher than an M.A., or even an M.Ed., who cares about what she's doing
and wants to learn more about it.
 
I would suggest that a large part of a WPA's job is as a one person Human
Resources  staff.  WPA's must necessarily not only hire and fire, but also
train.  Just to be difficult, I'd even argue that it's part of the WPA's job to
promote professional development (might as well use the right jargon) in all
writing program staff--TAs, adjuncts, and full-time faculty.  Granted that's
tough, but we all know WPA's are super-human.
 
That's enough for now.  If anyone is interested, I bet I can come up with more.
 
Barry Maid
bmmaid@ualr
=========================================================================
Date:         Tue, 7 Sep 1993 21:07:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: a test
In-Reply-To:  note of 09/07/93 20:34
 
Rich, and others, I appreciate your hesitancy to talk about adjuncts'
evaluation.  I'm in somewhat of an unusual situation here and still
learning to live in a system where adjuncts are treated like
faculty.  Very strange.  As you all know, I'm knew at BSU.  I've put
my foot in my mouth a few time, but now I know better.  We havae about
20 adjunts here.  10 of them have fulltime positions for 3 years renewable.
They have benefits, offices, computers, low but better than average
salaries and teach 4 classes/semester- same load as tenure-track
faculty.  EVen stranger- I'm on the Writing Committee, but since
adjuncts have votes and otherwise pretty full privileges, an
adjunct was elected to be Chair of the Writing Committee for this year.
I walked in to that!  At BSU there is no PhD in English; these people
live here with their families, and consider themselves career teachers
at BSU.  So how to evaluate?  They've been unhappy with the past
method and want me to change it.  EVerythings done in a consensual
mode since the adjuncts are considered real people.  They compose
the committe with me to devise a new system.  My role seems to
be to bring ideas.  So again, what criteria do people use?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 7 Sep 1993 21:20:32 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
Comments:     Resent-From: Allene Cooper <RENCOOPE@IDBSU>
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      composition catalogues
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
*** Forwarding note from RENCOOPE--IDBSU    09/07/93 21:13 ***
To: WPA-L   --CMSNAMES
 
From: Allene Cooper
Subject: composition catalogues
I have a 10 year old guide to BSU writing that students have
traditionally bought at the bookstore, but is badly in need
of revision.  I'm lucky enough to have an intern to help me
do it and I'm looking for some models.  Any of you that have
guides, catalogs, etc. that describe your programs, proficiency
exams, etc. could you please put your snail mail address on the
network and my intern will write to you to request a copy.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 7 Sep 1993 21:50:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: a test
 
Allene, I have written an article on evaluating adjunct faculty for Chris
Hult's new NCTE book on evaluating comp instructors. I have proposed
approaching the problem via a two part heuristic. The operative principle is
something like "let the punishment fit the crime." That is, the first part of
the heuristic consists of a series of questions that result in a general
adjunct faculty profile (your last post answers many of the questions in this
part of the heuristic). The second examines a series of features of
evaluation: Purpose (formative/summative); Focus (teaching, professional
activity, service); Model (TT faculty model, grad asst model, unique adjunct
model); Agents (self, students, peers, supervisors); Methods (questionnaires,
class visits, teaching materials review, self-report, portfolio, etc etc.) The
notion is that you should select from this menu an evaluation system that
makes sense in terms of the adjunct faculty situation at your school. For
example, peer review is not a good strategy when there are lots of FAs
competing for a few positions, but it might make very good sense at Boise
State where adjuncts have reasonable job security. Summative assessment makes
some (wicked) sense where there is a large pool of FAs, whereas formative
assessment makes sense where (god, this is going to sound terrible) where you
have to make do with the instructors you have (I suppose that would include TT
faculty as well). Where your FAs are freeway fliers, it is unreasonable to
expect them to visit each other's classes for peer evaluation; at Boise State,
this might be a possibility. Generally, where FAs are appallingly paid it is
not reasonable to impose a complex and timeconsuming evaluation procedure on
them. You don't really have to pay too much attention to what others have
done. Rich and Barry speak the unhappy truth: not much is done at most places.
What you can do is develop the best system that is compatible with your
adjunct faculty profile.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 8 Sep 1993 08:52:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: a test
 
Allene--
 
Your last post helps to clarify your situation.  One of the first things I'd
suggest is be careful about your terminology.  It will help both you and your
faculty.  When you used the term "adjunct" I automatically thought of "part-time
faculty, " though I understand it is also used for temporary full-time.  Some of
the people you describe sound to me like permanent university employees.
 
 
Pre-Evaluation conditions
First of all, I'd stop using the word "adjunct."  Then I'd make sure the faculty
both full and part-time who expected to be reasonably permanent members of the
Writing Program were all made to feel as though they were welcome and valued
members of the community.  If you're going to evaluate folks, it's important for
them to feel positive about the process rather than look as it as a means to get
rid of them.
 
Evaluation
If you haven't read Ernest Boyer's SCHOLARSHIP RECONSIDERED, read it.  Granted
Boyer is talking about tenure-track folks, but much of what he says, especially
with regard to valuing different career tracks, may be even more important as
you set up evaluation criteria.  I'd second David's suggestion about methods.
I'd also suggest (and this will depend on numbers with how personally you can
get) some form of yearly performance contract developed in conjunction with the
faculty.  This contract might vary from instructor to instructor.
 
Remember, the key phrase these days in ALL  faculty evaluations is "value
diversity."  This is especially true for the widely diverse faculty you
describe.
 
A couple of other thoughts.  I don't know the particular situation up at Boise
State.  I do know, however, that it considers itself, like UALR and Rich's
school Wright State, one of the Metropolitan Universities.  I also know you have
a relatively new President up there who should understand some of the problems
you describe.  You might be able to make good use of the new administration to
come up with some creative ways of dealing with different staffing needs.  If
you want some insight into your President, you might call Jim Kinney at VCU
where Ruch was VP before moving to Boise.
 
Beyond that, if you want more information on how we've dealt with similar
problems, some of which led to the creation of our new Department of Rhetoric
and Writing, give me a call at (501)569-3160.
 
Best of luck,
 
Barry Maid
bmmaid@ualr
=========================================================================
Date:         Wed, 8 Sep 1993 08:43:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Jane Nelson <JNELSON@CORRAL.UWYO.EDU>
Subject:      Re: composition catalogues
In-Reply-To:  <01H2P7IWGGIY8WW3QX*@mrgate.uwyo.edu>
 
Check out Burgess International Group, Inc.--they publish lots of guides
from departments across the county.  They can probably send you some
samples and a catalog.  Telephone 800-356-6826.
=========================================================================
Date:         Wed, 8 Sep 1993 11:41:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVAX1.BITNET
Subject:      Re: composition catalogues
 
Allene, I found myself in a similar position as I ended my first year
as WPA at Ball State (also "BSU").  Early this ssummer I completely
rewrote our program book to reflect better our actual practice and
my interpretation of our theoretical underpinnings.  We require all
students to buy it (at $3 or so) since it has the Program policies,
but I'm also making a new effort to have teachers use it in class, since
it presents samples of student writing, too.  No need to request it; I'll
send it to your snail address.
 
Web Newbold
Director, Writing Program
BAll State University
Department of English
Muncie, IN  47306
=========================================================================
Date:         Wed, 8 Sep 1993 12:52:54 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Shirley Rose <srose@SCIENCES.SDSU.EDU>
Subject:      Re: evaluating adjuncts
 
Allene, Rich, and Barry--
        You've brought up some important points about evaluating adjunct
faculty.  The problem of the WPA being both teacher and evaluator to the
adjunct faculty was one we identified here at San Diego State--our
response was to separate the Director of Composition position into two
positions: Director of Composition Faculty Development and Director of
Composition Program Development.  The Faculty Development person worked
on the teaching side (theoretically), offering workshops and seminars,
visiting classes to consult with (not evaluate) instructors, and
consulting with instructors one-on-one about syllabus development, etc.
The Program Development person oversaw the formal evauation of the
adjunct faculty, the task of a subcommittee of the composition committee,
which was made up of tenured faculty in the department.  This eased the
conflict between the instructor's need to acknowledge weaknesses in order
to learn and grow and her need to appear perfect in all things when it
came to evaluations which would most certainly affect chances for being
rehired.
 
        As for the evaluation procedures themselves, we asked temporary
faculty to submit teaching protfolios that included syllabi and ocurse
materials, statement of teaching philosophy, description of professional
activities and their contribution to teaching effectiveness, and
commentary on student evaluations.
 
        I describe this in the past tense because many of these issues
have to worked out anew in the context of our new, independent department
of Rhetoric and Writing Studies.
 
Shirley Rose
Dept. of Rhetoric and WRiting Studies
San Diego State University
San Diego, CA 92182
=========================================================================
Date:         Wed, 8 Sep 1993 16:25:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: a test
In-Reply-To:  <01H2OOFKANQO0050M6@crcvms.unl.edu> from "David E. Schwalm" at
              Sep 7, 93 09:50:05 pm
 
We have no evaluation system in place here and I am not really
granted the time to develop one or enforce it.  My adjuncts
are generally extremely competent teachers who would welcome
any system of observation/conversation.  They have asked for
it.  But with 18 ta's, 8 half-time, and about 25 part-time
(don't ask about the distinctions) teachers, I can't begin to
observe anyone but ta's.
 
I don't think evaluation is the issue at my school.  The
issue is really just having someone come into your class,
observe, give feedback--the way we ask students to do in
peer response groups.  My TA's ahve started to do this
pretty much on their own.  I would like to spread this
systematically to the other adjuncts and perhaps will
(tomorrow).  I would like to hear from others that have
put in place peer observations (_not_ for evaluation).
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 8 Sep 1993 23:58:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia Gillikin <GILLIKIN@GAMMA.IS.TCU.EDU>
Subject:      Call for Papers
 
My fellow graduate student, Rachelle Smith, has asked me to post the
following to appropriate lists:
 
--------------------------------------------------------------------------------
 
                  ***Attention Graduate Students***
 
 
                           CALL FOR PAPERS
 
 
        ...for a collection of essays entitled _THE VIEW FROM OUTSIDE:
RHETORIC AND COMPOSITION IN THE EYES OF ITS STUDENTS_.  Topics include but
are not limited to:
 
        ---the politics of rhetoric and composition studies
        ---historiography
        ---sophistic rhetoric
        ---pedagogical theory and classroom practice
        ---evaluations of graduate programs in rhetoric and composition
 
Submissions will be accepted from current graduate students or people who
have completed a terminal degree but who have not yet secured full time
positions.
 
Inquiries and one-page proposals should be sent to:
 
Rachelle M. Smith
English Dept.
Texas Christian University
P.O. Box 32872
Fort Worth, TX  76129
(817) 921-7240
 
Deadline for proposals:  March 15, 1994
 
------------------------------------------------------------------------------
 
If anyone would like to inquire about this project via e-mail, I would be
happy to transmit any such message to Rachelle; write to the e-mail
address below.
 
Patricia Gillikin
Assistant Director of the
University Writing Program
Texas Christian U.
gillikin@gamma.is.tcu.edu
=========================================================================
Date:         Wed, 8 Sep 1993 21:49:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Fred Kemp <YKFOK@TTACS.BITNET>
Subject:      Re: evaluating adjuncts
 
Shirley Ross;
 
Congratulations on becoming an independent Rhetoric
department.  A lot of the old problems will pale, now, and
those that don't will become honest problems to  be honestly
dealt with.
 
Fred Kemp
Texas Tech University
=========================================================================
Date:         Thu, 9 Sep 1993 08:34:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Computers and Writing Call for Proposals
 
FYI, Whoppers.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
*** Forwarding note from C509379 --MIZZOU1  09/09/93 08:08 ***
Received: from MIZZOU1 by ASUVM.INRE.ASU.EDU (Mailer R2.10 ptf000) with BSMTP
 id 4787; Thu, 09 Sep 93 08:08:22 MST
Received: from MIZZOU1 (C509379) by MIZZOU1 (Mailer R2.10 ptf000) with BSMTP id
 5160; Thu, 09 Sep 93 10:04:57 CDT
Date:         Thu, 09 Sep 93 10:03:52 CDT
From:         Eric Crump <C509379@MIZZOU1>
Subject:      Computers and Writing Call for Proposals
To:           David Schwalm <iacdes@asuacad>
 
David,
Would you be willing to pass this along to WPA-L at your convenience?
Much obliged. --Eric
 
 
-----------------------------------------------------------
Please forward this announcement to appropriate mailing
lists, newsgroups, bbs, and individuals.
***Heartfelt apologies to those poor souls who see this
   announcement several million times***
-----------------------------------------------------------
 
====================================
        Call for Proposals
 
           The Tenth
 
  COMPUTERS AND WRITING CONFERENCE
====================================
 
Hosted by the University of Missouri
Columbia, MO
May 20-23, 1994
 
THEME:
The Global Web of Writing Technologies
 
THE CONFERENCE
This conference serves a growing and diverse community of writing
teachers, students, and scholars who are interested in the
convergence of computer technology and writing education.  Many
schools are now poised for their first leap into computer writing
instruction, while in other places writing teachers and their
students are making forays into new domains such as the wide world
of the Internet. This conference brings together people from those
extremes and from all points on the intervening continuum to share
their ideas, research, and experiences.   ************************
----------------                          * Tight travel budget? *
                                          ************************|
ELECTRONIC ACCESS                                                 |
The program for this year's conference will emphasize the role of |
the wide-area academic networks in writing education.  And        |
electronic access will, we hope, make attending the event possible|
to people who for some reason cannot travel to Columbia. It seems |
only appropriate that conferences--especially those that are      |
concerned with computers and computer networks--should employ     |
the reach of the Internet in order to give more people access     |
to the conversation.                      ******************** <--|
----------------                          * Attend C&W94 via *
                                          * the Internet (at *
                                          * a reduced fee)   *
                                          ********************
PROPOSALS
We invite proposals that pertain in some way to the use of
computers at any level of writing education, K-12 to community
colleges to colleges and large universities, from technologically
rich environments to places where instruction with computers is
just getting started. Hands-on sessions, demonstrations, or any
other format that encourages audience participation and interaction
are particularly welcome. Here is a short list from among
innumerable possible topics:
 
--The latest reports from teachers and students--K-12 through
college level--who are exploring  the possibilities of networked
classrooms
 
--Tales of adventure from teachers and students who are venturing
from the classroom into the  wider network world
 
--Help taking the first steps toward incorporating computers into
writing instruction and research
 
--Possibilities for using computers to forge better connections
between K-12 and college  educators
 
--Hypertext theory, its classroom applications and cultural
implications
 
--Hypermedia applications and their impact on how we view "text,"
"rhetoric," and "writing"
 
--Writing in distance education programs
 
--Computers and networks in writing across the curriculum programs
 
--The legal, economic, and cultural impact of computer technology
 
--The latest studies of and experiences with word processing and
computer-assisted instruction programs
 
--The impact of computer technology on writing and editing in
journalism
 
--How global information networks may affect the nature of journalism
 
--Hypertext and network collaboration and new shapes in creative
writing
 
--The changing relationship between writers and information
sources:  libraries and librarians of the future
 
SPECIAL FOCUS
--The history and future of the computers and writing field
 
The tenth Computers and Writing Conference seems like an
appropriate place and time in which to indulge in some
retrospection, introspection, and prognostication. We hope veterans
and novices in the field will suggest opportunities for exploring
the State of the Field, whether via special forums or by weaving
the subject into regular sessions.
 
VIRTUAL SESSIONS?
We hope to have adequate access to a multiple user environment
(MediaMOO, probably, or Internet Relay Chat) for conference
activities.  Presenters who are interested in trying something
rather new might want to consider proposing sessions that include
realtime conferencing over the Internet using these systems.
 
CW94:FORUM
The electronic forum offered this year by the University of
Michigan was a great success, and we plan to continue the
practice. Although the technical details have not yet been
nailed down, we expect to make available a similar bulletin-
board-type conferencing system that will allow participants
to read presentation summaries and discuss the issues they
raise well in advance of the May 20-23 gathering in Columbia.
 
Presenters whose proposals are accepted will be asked to
submit longer versions for use in conjunction with the
electronic conference. Details will be included in
acceptance notices.
--------------------------------------------------
 
Proposals for sessions on any subject related to computers and
writing will be accepted from August 1 to November 1, 1993.  We
encourage electronic submission, but acceptance is not in any way
contingent upon it.  Submissions can also be made in print or on 3.5
inch computer disks, initialized either in Macintosh or IBM format,
as long as the text is saved in ASCII (text) format.  Notification
will be made in January 1994.
 
Please submit a 200- to 300-word abstract plus title for individual
presentations, for poster sessions, and for each portion of panel
presentations. For roundtables, think tanks, and readings (creative
writing, for example), please submit a single 300-word abstract with
names and addresses of each participant along with descriptions of the
contribution each participant will make. For workshops, please include,
in addition to a single 300-word abstract, an estimated timetable of
activities.
 
We also invite alternative session formats to the ones listed
here. Past conference-goers have expressed interest in more
of the hands-on and demo-type sessions, but presenters should
also feel free to suggest presentation formats that best fit
their work (although in the interest of the organizers' sanity,
it might be good to also suggest standard options in case the
preferred version simply can't be made to fit the program).
 
Include name, institutional affiliation, postal address, and electronic
mail address for each presenter.
 
Each submission should include a description, as precise as possible,
of equipment needs, if any.  We do not guarantee absolutely that
equipment requests will be fulfillable, but we will do our best to
provide excellent technical support and will work with presenters to
make the best arrangements we can. Computer classrooms and labs
sporting IBM 55s with OS/2 2.1 or DOS 6.0 and Macintosh Centris
computers with System 7.1 will be available. Any additional hardware
or software requirements will need to be arranged on a case-by-case
basis.
 
Send electronic submissions (and any other correspondence) to: Eric Crump
at LCERIC@mizzou1.bitnet or LCERIC@mizzou1.missouri.edu. Please include
somewhere in the subject line: CWC94.
 
Send disks and print submissions to: Eric Crump, 231 Arts & Science,
University of Missouri. Columbia, MO 65211.
 
* * * * * * * * * * * * * * * * * * * * * * * * *
* * * C&W94:                                * * *
* * * A conference leaks into cyberspace    * * *
* * * * * * * * * * * * * * * * * * * * * * * * *
=========================================================================
Date:         Thu, 9 Sep 1993 18:26:49 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: a test
In-Reply-To:  note of 09/08/93 22:06
 
Irv, I wrote an article for WPA a couple of years ago on Peer
Coaching which is a system of peer observation and descriptive
feedback that we used when I was at ASU.  One of the most
 important features of making Peer Coaching successful is that
it not be a top-down evaluative program.  It sounds like your
people have begun something like this on there own.  In our
structured version, a group of 3-4 teachers volunteer to be
other  pairs of "eyes" in each others' classrooms.  They meet
before a class visitation to learn of the objectives of the
lesson, how it fits with the entire course, and what the teacher
wants them to particularly notice, ie, the unproductive student
group in the corner, the teacher's opening or closing strategies,
 her crowd management, etc.  On the day of the classroom vist, the
"coaches" write completely objective descriptions of what went on.
Absolutely no evaluative language can appear in the written
observations.  Close friends can soon become uncomfortable with
each other in a system of criticism.  You might think that nothing
can be gained from a mere video-camera-like recording of classroom
events, but the philosophy is that teachers will interpret the
descriptions in a way that benefits them most.  And it does work.
After the visit, the entire group gets together to debrief.  A final
important feature of the Peer Coaching idea is that it should be
administered by one of the peers and absolutely NO tattle-telling
should go on to the boss.  Only a list of the teachers who
participated should ever go to an evaluator.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 9 Sep 1993 21:59:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: a test
 
Allene inaugurated the peer coaching at ASU when she was a grad assistant
serving as assistant director of comp. She got to see lots of stuff, but I
never got to see a thing expect verification that TAs participated. At the
beginning, I don't think they believed that "the boss" would be cut out, but
allene eventually made believers of them. On the whole, the peer coaching
program was beneficial, but it was not problem free. The TAs, each of whom
taught a couple of courses each semester along with taking 2 or 3 grad
courses, resented the time required for the peer coaching class visits and
discussions (altho I think this resentment often masked fears of having
someone regularly visiting a class). This could be a problem with adjunct or
full-time temporary faculty with heavy teaching responsibilities and/or
multiple employers/exploiters. Also, peer coaching is a high maintenance
operation in a TA program, where there is normal high turnover and a large
group of novices every year. It could easily be built into the culture for a
reasonably stable group of adjunct faculty. In any case, it offers one more
tool for effective assessment/development. Have a look at Allene's WPA
article, and give peer coaching a try. Chris H.: is USU still doing peer
coaching?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 10 Sep 1993 10:37:48 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Peer evaluations
 
An easy way to accomplish what Allene is talking about, if you use portfolios,
is to make use of the portfolio reading groups.  We form groups of three
for reading purposes, but hte groups meet early in the term to exchange
syllabi and materials and talk about their approaches to teaching the class.
They also make a couple of decisions about what will appear in their
students' portfolios.  We try to makw sure the the groups contain a mixture
of new and veteran faculty, full-a nd part-time folks, etc.  In this
initial meeting, the group also arrange times to visit each other's
classes, and they meet after the visits to debrief, in much the same
way Allene describes.  But since the focus is on what the students'
portfolios will look like, given the class context, the pressure's off
as far as evaluation is concerned.  So teachers are free to discuss
what they saw openly and frankly, with no worry about the discussion
getting back to the powers that be.  And since EVERYONE takes part in
these groups, no one feels singled out, and the process helps bring
our whole faculty together as a community, no matter what their status
is on paper.
=========================================================================
Date:         Fri, 10 Sep 1993 10:17:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: a test
In-Reply-To:  <01H2R85GNZRO0055C8@crcvms.unl.edu> from "Allene Cooper" at Sep 9,
              93 06:26:49 pm
 
When I was a TA at Indiana, a "mentoring" program was inaugurated.
A few TAs got a course reassigned to mentor a group of new TAs.  I
was never a part of this, but with the course reassigned, there
were no gripes about time.  I don't know if this is still going on.
I think new TA's appreciated it.  Of course, those were somewhat
fatter times (8 years or so) and there were, I believe, between
20 and 30 new TAs every fall.  Not exactly peer coaching, but another
way to get at things.
--
Joan Livingston-Webber   webber@unomaha.edu
"It's hard to work with a group when you're omnipotent." -Q, TNG
=========================================================================
Date:         Sat, 11 Sep 1993 14:19:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00lkhanson@BSUVAX1.BITNET
Subject:      Re: a test
 
Allene, your Peer Coaching idea
=========================================================================
Date:         Sat, 11 Sep 1993 14:35:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00lkhanson@BSUVAX1.BITNET
Subject:      Re: a test
 
Allene, the crucial point about your Peer Coaching is that it remained
separate from evaluation used for personnel decisions.  We took steps at
Ball State about eight years ago to separate teaching improvement strategies
from teaching evaluation processes within our Writing Program--and the rest
of the University finally followed suit this last spring when the University
Senate adopted policies that clearly separate the two.  We will be presenting
a panel at NCTE (Session D19, Friday at 2:30) on those very issues --
"Building Professional Communities by Training New Writing Instructors."
 
Linda Hanson
Ball State University
Muncie, IN 47306
00lkhanson@leo.bsuvc.bsu.edu
=========================================================================
Date:         Mon, 13 Sep 1993 22:13:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: a test
In-Reply-To:  <01H2W5227196005Z2N@crcvms.unl.edu> from
              "00lkhanson@BSUVAX1.BITNET" at Sep 11, 93 02:35:37 pm
 
Thanks, Allene, for your description, and I will look at your wpa
article.  I can see the problems with time that David mentions.  The
important items are the program for objective (to some extent)
observation notes (reminds me of some time-on-task strategies in the
late seventies) and the separation of the observation from evaluation.
For this to work, it seems to me, the peer observation has to be
worked in with (and recognized) the job description--meaning it
should not be an "extra" and paid for as if it were an "extra."
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 13 Sep 1993 22:24:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  <01H2D0MQJB9C00416S@crcvms.unl.edu> from "Edward White" at Aug 30,
              93 01:24:38 pm
 
Ed:
Sorry if my claims that I can teach to different ability levels seems
so self-serving.   But let me put the issue in a different perspective:
I'm going to assume that with peer response groups (of whatever nature),
the more skilled can learn from the less skilled.  I have two reasons
for this:  one, I suspect a good many of us will say we didn't really
learn about writing until we started teaching it.  Two, difference is
a question of degree.  There is always difference.  Their is difference
in skill level among teachers--yet we assume that in conferences and
in journals we can learn from each other--even those acknowledged leaders
in the field can learn from some of us lesser lights.  This seems to
be the assumption, in fact, of listserve groups like wpa, mbu, etc.
The same, then, might be true of students trying to learn how to
improve their writing.  The question, then, is how much of a difference
can be tolerated in the classroom (or conference or listserve group).
I am arguing that it is possible to structure assignments and
collaborative learning strategies such that quite a lot of difference
can be tolerated without exploiting anyone.  The real key here is
the nature of the assignment.  When we're talking about skills that
can be atomized, taught, and count-tested, I would agree with you.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 14 Sep 1993 08:11:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Teleconference on Computers and Writing
 
A missive from MBU--
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
*** Forwarding note from MBU-L   --TTUVM1   09/14/93 07:34 ***
Received: from ASUVM.INRE.ASU.EDU by ASUVM.INRE.ASU.EDU (Mailer R2.10 ptf000)
 with BSMTP id 7786; Tue, 14 Sep 93 07:34:04 MST
Date:         Tue, 14 Sep 1993 09:16:07 -0500
Reply-To:     "Megabyte University (Computers & Writing)" <MBU-L@TTUVM1.BITNET>
Sender:       "Megabyte University (Computers & Writing)" <MBU-L@TTUVM1.BITNET>
From:         "Dom F. Franco" <dfranco@UMAXC.WEEG.UIOWA.EDU>
Subject:      Teleconference on Computers and Writing
To:           Multiple recipients of list MBU-L <MBU-L@TTUVM1.BITNET>
 
MBUers,
Last year we at Kirkwood Community College produced and broadcast two live
interactive videoconferences on computer-assisted writing instruction.
Each broadcast was received by over a hundred sites in the U.S. and
Canada.  Since then we continue to receive requests for videotapes of the
teleconferences.
To accomodate those who would like to have participated in the
teleconferences when they were first aired, we have decided to broadcast
the "best" of the two on November 17, 1993.
 
The teleconference will include:
        *a look at the programs at Kirkwood and at Miami-Dade Community College
        *a description of classroom activities involving computer technology
        *interviews of students with learning disabilities who have used
          computers in their writing
        *a discussion of software for writing
        *a discussion of the common problems and myths about CAI
        *comments from Gail Hawisher and Fred Kemp on the issues and the
         future of writing instruction
        *a look at the possibilities offered by multimedia
 
For a brochure, contact me:
Dom Franco
English Department
Kirkwood Community College
Cedar Rapids, IA
(319) 398-4998
dfranco@umaxc.weeg.uiowa.edu
 
(please post to other lists)
=========================================================================
Date:         Tue, 14 Sep 1993 12:10:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CLEP Scores for Composition
 
Irv, I am willing to accept that you, and other very expert teachers, can in
fact make a writing class valuable to a wide range of ability levels.  But
even then, two questions arise: (1) Wouldn't you do better still if there
were some ability grouping?  (2) What about the vast majority of comp teachers
who are not so skillful at using collaborative learning strategies?  And you
would surely put SOME limits on the ability range that is useful; you wouldn't
put highly skilled writers to work in a third grade classroom, for instance,
as a way of learning to write better, would you?  I am not talking about mech-
anical issues here but the kind of writing challenges I think we should be
offering our best freshmen, who (I continue to believe) too often get short-
changed.
                                                --Ed White
=========================================================================
Date:         Fri, 17 Sep 1993 12:05:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  <01H2Z6SWPQ380062M4@crcvms.unl.edu> from "Edward White" at Sep 14,
              93 12:10:35 pm
 
Ed:
Let me see if I can remember your points.  Yes, I agree, there are
limits (thought they shift for each teacher and for each strategy).
I think I said before that difference isn't the question; it's more
a question of degree.  I think I was trying to point out that one
can accommodate a wider range of ability levels by shifting from
teacher-centered to student-centered stratgies.  This is of course
a tired point.  But a lot of teachers don't know how to do this.
And, yes, I suspect one can teach more effectively (again, degree
is an issue here--how much more effectively) by having everyone
at approximately the same level--not mixing 3rd graders with
graduates.  But to get back to the levels one can expect in most
firstyear comp courses (with quite a broad range here): when one
starts testing, weeding out according to often problematic sorting
techniques, other social issues slip in.  Should we be weeding like
this in high school?  Should we have stratified classes of the gifted,
the sort of smart, the okay, and the dumb?  These stratifications
tend to reify, exist from grade level to grade level and across
disciplines; they often exist in a kind of dialectical relationship
with learners.
 
So all right.  Don't do it in grade school, but maybe in high
school.  Or maybe don't do it in high school, but maybe in college?
I don't know, Ed.  I've seen the different stratifications of
firstyear writing students at different universities.  I'm not a
fan.  As I think Mike Rose said, we weed out the worst students
and proceed to teach them by methods that we guarantee they'll
stay behind.
 
I know this isn't what you're about.  You're working for effective
assessment and informed teaching.  Even given those two (by far the
exception), I worry about the social issues and the signals we send.
I would rather work toward (probably an equally quixotic goal) toward
exploring better methods of accommodating difference.  I really mean
make it a plus, not an minus.
 
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sun, 19 Sep 1993 17:47:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CLEP Scores for Composition
 
Irv, that was a thoughtful response and probably as good a case as can be made
for no placement in freshman comp.  I'm not convinced, despite your best arg-
ment, that in practice much placement is invalid and much of the remedial/
developmental teaching is embarrassing.  Alas, that seems true to me as well.
But neither is necessary.  On the other hand, I remember well the 60s when
we all dropped placement under the pressures of the day; the standards of
freshman comp dropped radically and the good students were ignored.  The place-
ment testing of the 70s emerged as a response to our experience with that bad
situation.  And I and Bill Lutz did some large-scale assessment of the effects
of placement in California and New Jersey, which showed major changes in the
number of low-scoring students continuing into the sophomore year after getting
some kind of help after placement.  So on balance I say we should work for
responsible placement and support programs rather than repeat a failed experi-
ment; the results of the experiment are not "academic" but real students
flunking out of real colleges.
                                        --Ed White
=========================================================================
Date:         Sun, 19 Sep 1993 19:11:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Placement
 
 I remember well the 60s when
>we all dropped placement under the pressures of the day; the standards of
>freshman comp dropped radically and the good students were ignored.   I and
 Bill Lutz did some large-scale assessment of the effects
>of placement in California and New Jersey, which showed major changes in the
>number of low-scoring students continuing into the sophomore year after getting
>some kind of help after placement.  So on balance I say we should work for
>responsible placement and support programs rather than repeat a failed experi-
>ment; the results of the experiment are not "academic" but real students
>flunking out of real colleges.
>                                        --Ed White
 
Ed White's wisdom makes me a little nervous because I've been working to
abolish prerequisites for our writing courses at the U of Oregon. So...is
there a way to acknowledge the truth in what he says...but still come out
against placement? What about early in-class assessment by the actual
teachers of the writing courses the students will have to pass? Identify
the students who appear to be least prepared, and assign them not to other
courses but to tutors. Don't operate the tutorials on a drop-in basis;
rather, schedule regular meetings between these students and the
tutors--say, once a week. Give the students two chances to pass the course,
with credit for each attempt as long as they complete the work and make
progress. Students who don't complete the strongly recommended tutorial
work at their own risk.
 
This approach may qualify as Ed's "some kind of help," but it's not really
"placement" in the usual sense--and it's not assessment in the sense of Big
Testing. I've been trying to gain support for this kind of program at my
institution, but I've found that I've had to persuade people 3 and 4 times
about the proposal. I meet with them, we look at the facts regarding our
past efforts with underprepared students, study the proposal, and they go
away completely convinced and in support of the plan. Two months later,
after the latest multimedia on the latest assessment scheme, they're ready
for Big Testing again. The inertia in the Test n' Track system is
daunting--but I'm struggling on, and the outlook is not that bad.
 
(And the latest brochure on the much-ballyhooed SAT II Writing Subject Test
does not impress me favorably at all. 40 minutes of multiple choice, and a
big 20 minutes of writing to instructions like this: "...take care to
express your thoughts on the topic clearly and effectively. How well you
write is much more important than how much you write, but to cover the
topic adequately you may want to write more than one paragraph. Be
specific." This is followed by a paragraph of instructions about how large
the handwriting should be and how lines and margins should be treated. Next
comes a five-word sentence ("Any advance involves some loss") which the
students are supposed to "consider carefully" etc. They're told that they
may "agree or disagree" with the five-word sentence, and they're reminded
once more: "Be sure to be specific.")
 
Ed, aren't there other ways to offer "responsible support" than Big Testing
and separate courses?
 
Jim Crosswhite   jcross@oregon.uoregon.edu
=========================================================================
Date:         Sun, 19 Sep 1993 21:54:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Placement
 
At ASU, we still have poor testing (ACT/SAT scores) but we rather like our
approach to "some kind of help"--Stretch 101. In Stretch, we offer the
standard ENG 101 curriculum, but we offer it over two semesters. Same stuff,
more time. Now if we could get decent placement (which, I suspect, would put
more students into Stretch), we might have something. Hrad to get $ for
testing these days.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 20 Sep 1993 07:48:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
 
Jim, I have in fact recommended the plan you outline to some universities.  You
can meet the assessment cries by putting a careful portfolio assessment, with
a reading team, at the END of the comp course, where it helps the course as
well as provides an "outcomes assessment."  In theory, and sometimes in
practice, it works well, particularly where nobody trusts the placement test.
But the big problems still remain: building up the tutorial center and training
the tutors, teaching a course with TAs with a wide ability spectrum, finding a
way to get the weakest students to repeat the course (that has to be built in
somehow) without generating too much hatred, and so on.  I'd be really un-
comfortable with such a system unless there were an upper-division writing
requirement at the university as well.
                                        --Ed White
=========================================================================
Date:         Mon, 20 Sep 1993 11:20:56 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Tracking in compl
 
(OOPS!  I meant "comp.")
I'm with Ed, though if I had responded to this question ten years ago,
I'd have been with Irv.  While the refusal to track is admirable from
a democratic standpoint, it often results in the freedom to ignore
the weaker students; likewise, students who "need no help" also don't
get it.  How do develop a system that tracks but doesn't draw attention
to the labels (remedial, foundational, basic, bonehead, etc)?
1.  Have  a good assessment system (NOT CLEP, SAT, ACT, etc) that both
the faculty and the students can have faith in.  Take a writing sample,
develop local criteria based on the way your faculty perceives good
writing, student needs, etc, and share all this info with the students
taking the test and abiding by the results.  Better yet, use portfolios,
since the high face validity means that students really feel that they're
being treated fairly.
2.  Have a pre-composition course that is geared for success and that makes
the students in it see it's worth:  small classes (16 max.), non-graded,
lots of individual attention, etc.  Assess the writing again at the end
of the course and place them where they need to be.  You could even do this
at mid-term, allowing the students who have already caught on to leave
the course at that point.  Then you could focus on the hardest cases
for the rest of the term.
3.  Get your FY comp course(s) in gear with academic writing on your campus.
DAvid Schwalm's program at ASU does this in spades.  Make the students
see that you're teaching them something useful and meaningful. Have them
discover the joys of knowledge-making.
4.  Follow up with some sort of writing in the disciplines experiences, so
that neither the students nor the university faculy feel that learning
to write is something that happens in ONE course or at ONE point in a person's
life.
 
I'd call that a minimum.  And since it mainstreams the less accomplished as
soon as they are ready, it at least puts everyone in the same boat quickly,
if not immediately.  And in the long run, almost all those placed into the
pre-composition course will appreciate the experience.
Bill Condon
=========================================================================
Date:         Mon, 20 Sep 1993 11:35:38 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Placement
 
Jim,
We've done the placement and sequence route at Michigan since the mid-70's
(as my earlier message probably revealed), but we're contemplating
a system whereby every student would enroll in a "Gateway Seminar,"
taught in any department.  The seminar would be in introduction to the
university, an exploration of a significant issue in the field of the
seminar, and an introduction to thinking and communicating within the
academy.  ALL students will enroll in such a seminar.  We continue to
place, and students with weaker writing skill will receive concurrent
support, instead of waiting to take their seminar until they can pass
muster.  I can't be too specific about the proposals, since they have
not yet been adopted and are not yet in their final forms (sounds like
Clinton on health care, I know, and I'm sorry), but in effect we
abolish FY comp, eventually, but not the university's effort to assure
that students develop sound writing and other communications skills.
=========================================================================
Date:         Mon, 20 Sep 1993 11:24:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Jane Nelson <JNELSON@CORRAL.UWYO.EDU>
Subject:      Re: Placement
In-Reply-To:  <01H364KXO4G48WW22H*@mrgate.uwyo.edu>
 
Gateway seminars.  WAC with a vengeance, sounds like to me.  We have a
first year seminar required of all our students.  Different from the gateway
seminars you describe. But the same, too.  How are you gonna convince
faculty to teach it?  How you gonna convince faculty to teach it if they
are also supposed to teach communication?  And if they teach communication,
what about evaluation of it?  Oh.  I guess that's where this thread must
have started.  It always comes back to that.  I'd be wary of those gateway
seminars unless faculty are enormously enthusiastic about them.
Jane Nelson
=========================================================================
Date:         Mon, 20 Sep 1993 11:40:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: Placement
 
I sem to have been missing the thread that Ed and Jim are engaged in, though
I dutifully read everything that gets into my mailbox.
Jim, the plan you propose is the one the University of Michigan has been
working toward over the past several years, and the rumor mill has it that some
is ready tobe unveiled next Fall.  In the UM structure, it has to pass a vote
of the Faculty Senate which is everybody, and I hear it's unlikely or likely to
do so (depending who I ask).  Objections are that when students are identified
for special classes or special tutoring after they start a course they are more
   seriously stigmatized than in the old placement system.  On balance, I've alw
   ays
favored that kind of approach, but I'd like it to be optional, with the probable
consequences of opting not to use the help made very clear.  hand in hand with
this needs to go a rigorous exit assessment, coupled with a number of "retread"
   options for those who don't make the exit standard.  I find Ed's argument
(and I recall the research) a very cogent one; at my school we find the comp
courses with their smaller numbers and caring atmosphere to be a significant
element in retention through the freshman year; but we lose of students from the
    school
after that.  Maybe stricter requirements of literacy skils WITH continuing
support from comp instructors could hold onto some of those people.  Put the
filter on the back end not the fronmt end, I guess I'm suggesting.
Liz Hamp-Lyons
English/Applied Language
University of Colorado, Denver
LHAMPLYONS@CUDENVER.BITNET
or
LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU
=========================================================================
Date:         Mon, 20 Sep 1993 15:57:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Seminars
 
So far, they are enthusiastic, Jane.  The seminars will be small--18, for the
writing-intensive ones, 22 for the others--and that's one incentive
Another is the way the College is pushing undergrad education these days.
If we're not careful, it'll become all the rage.  The plan calls for 80%
to be taught by tenure-line and other continuing faculty (lecturers, etc,
with continuing positions).  So it's a way to get students in close contact
with "real" faculty early in their careers here.
More later, if anyone's interested.
Bill
=========================================================================
Date:         Mon, 20 Sep 1993 16:14:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KARL SCHNAPP <kschnapp@TOPCAT.BSC.MASS.EDU>
Subject:      Re: Placement
 
Ed:
 
Several years ago I was involved in the formulation of an "outcomes assessment"
for the English major at a state university.  We in the English Department
suggested a set of outcomes that we hoped could be held up as a criteria for
evaluating student portfolios.  The entire strategy came under fire from a
group of social scientist/psychometrists because, they explained, the English
Department was proposing to act as the evaluators of the portfolios.  This
method of evaluation was not "valid," they said, invoking the image of foxes
guarding the hen house.  A truly "valid" assessment of the portfolios would
need to be conducted by experts brought in from outside the department,
preferably from outside the university, they said.
 
How might we have effectively responded to this challenge?  Particularly
since neither the department nor the university had the money required to
hire expert evaluators to perform the portfolio assessment.
 
Karl
=========================================================================
Date:         Mon, 20 Sep 1993 19:00:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: Placement
 
Jim Crosswhite asks if there are ways, such as assessment during freshman
English, for getting students what they need without placement testing.
About 8 years ago I tried a system at Northeastern, in Boston, in which
students went into (their version of) 101.  If they passed the course
with a C or better, they went on to 102.  But if they needed more work
than they could do in 101, they were given a "pass"-type grade in 101
and went into a developmental course with 15 to a class where their problems
could be addressed more easily and they could be given more individual
attention by more-experienced instructors.  (TAs taught regular freshman
English; developmental instructors had to have a master's and were some
of the department's best teachers.)  The idea was that the entire course
served as their placement "test," something that could have (but wasn't)
been enhanced with portfolios.
 
I should explain that under the placement test system, all 3500 incoming
freshpersons took a placement essay exam two days before classes started.
All FE instructors spent 8-9 hours locked in a room, reading the things,
and then we (the developmental faculty--not the registrar) had to place
developmental students into sections that matched the rest of their
schedules, create class lists, and run a registration of our own in which
we told students what their placements were, where they were, and (damn,
we were good!) offered impromptu counselling on why developmental students
had placed where they did.  All this because the registrar was incapable
(and admitted as much) of moving students out of their regular classes and
into developmental (registration and course scheduling was done MANUALLY,
without computers, until 1987 or so!).  Even so, people added and dropped
in such numbers during the first two weeks of each quarter that little
instruction took place--you think a ten-week quarter is too little?  Try
8.
 
So, the system I described above was an attempt to improve on several
things, including our sanity levels--and it worked!  Everyone got a
(well, we did have some developmental sections left, so not everyone, but
we analyzed the information we had, high school grades and test scores,
and found that they correlated well with our placements at the very lowest
ends and put those students directly into developmental) everyone got a
shot at showing that they could succeed in freshman English, and there was
little griping or resentment when, at the end of a quarter, some students
got another course instead of an F and the need to repeat the course.
 
Rich Bullock
Wright State
=========================================================================
Date:         Tue, 21 Sep 1993 09:10:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@COLGATEU.BITNET>
Subject:      Re: Tracking in compl
 
In our summer preparatory program, for approximately 50 pre-first-year students
that the Admissions Dept deems in need of extra preparation, we have taken a
new and so far effective approach to tracking. For the past two summers we
have done self-image self-tracking.  Before arriving on campus the students are
sent a questionnaire that asks, among other things, how well prepared they
feel for college reading and writing.  They are told that this is not a
request for them to assess their abilities so much as it is a request that they
assess their confidence level--confidence in their educational preparation and
in their writing cohort.  They are told that whichever of the five categories
they choose (categories on a continuum of "very well prepared" to "unprepared"),
they will be placed in a composition class with people who described themselve
in the same category.  It works!  The students feel comfortable that they are
getting instruction geared to their needs, and no one feels that they have been
"misplaced."  Nor do we have the problem of self-fulfilling prophecies, since
it is not their _abilities_ but their _confidence_ that is being measured--
and since no one but the students themselves make that measurement.
 
Obviously, though, such a program would be fraught with administrative problems
on a larger scale.
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
BHOWARD@COLGATEU.BITNET
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Date:         Tue, 21 Sep 1993 09:26:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
 
Karl, you were subject to sandbagging by the social scientists protecting their
turf.  You can protect the validity of an assessment in all kinds of ways, for
one, statistically, without resorting to an outsider.  Some social scientists
believe in "value free assessment," which means that ignorance of what a program
is about means freedom from presuppositions--which is naive and silly.  They
just import their own values in the belief they are neutral.  A valid assess-
ment is an honest one, free from bias, corresponding to other known measures.
You don't (necessarily) need an outsider for that.  The generalization I would
make from your experience is that we need to know enough about the language and
methods of assessment to recognize nonsense masquerading as professionalism.
                                        Ed White
=========================================================================
Date:         Tue, 21 Sep 1993 09:45:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Tracking in compl
 
Becky, you experience with self-confidence self-tracking reminds me of an
experiment a grad student who taught at a local community college ran.  He
compared a good placement test (he used the 4-part CSU EPT, including essay)
with the actural self-placements students had done.  He found no correlation to
speak of between self-placement and test score, and hypothesized that self-
confidence was the major determiner for self-placement.  But he thought this to
be negative: male athletes, for example, have lots and lots of self-confidence
while many females of whatever ability have little.  It probably works better
at a place like Colgate than it would at community or state colleges, though.
                                        --Ed White
=========================================================================
Date:         Wed, 22 Sep 1993 08:04:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@COLGATEU.BITNET>
Subject:      Re: Tracking in compl
 
I think you're right, if for no other reason than the problem of handling
the administrative problems, e.g., the Registrar's job of getting people in
sections they choose.  But the population we have in this special summer
program shares many characteristics with community and state college
developmental programs:  English achievement test scores as low as 280,
for example.  (And in case you're remembering our conversations of several
years ago, the answer to your question is no, I have never been able to
persuade anyone here but myself and the person in charge of Academic Resources
that we should be using any other placement measure than those blasted
standardized test scores + the _admission officers'_ "general impressions"
of admissions essays written under lord know what circumstances.  A
converted population of 2 has been insufficient for moving minds.)  At any
rate, the educational preparedness of the 50 students in our summer program
is quite low, and because some of them have been ABC students at northeastern
prep schools, their self-esteem quite high.  That has been our problem, and
that has been what has led to self-confidence self-tracking.  Prior to that
solution, the high-confidence students either spent the summer trying to
demonstrate that they really were well prepared for college (which entailed
their resisting all instruction, the reception of which would have implied
that they had something to learn) or complaining about being "stuck" in a
class with "dummies."  Now they feel that they're in a class with people
of similar backgrounds (insofar as those backgrounds have led to a similar
level of self-confidence) and that they're getting instruction appropriate
to their needs, not insulting of their talents.  Conversely, the students
with poor self-images are not in classes where they are subjected to the
bravado of the high-image students.
 
This has worked well for us because we have found, at least in this summer
program, that students' self-images are the key factor in pedagogy--not what
their actual "abilities" might be.
 
--Becky
=========================================================================
Date:         Wed, 22 Sep 1993 12:22:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Tracking in compl
In-Reply-To:  <01H37R82ZG2O005O36@crcvms.unl.edu> from "Bill Condon" at Sep 20,
              93 11:20:56 am
 
Good advice, Bill.  I appreciated that.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Wed, 22 Sep 1993 11:37:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  <01H37LJGCLSS0069TN@crcvms.unl.edu> from "Edward White" at Sep 19,
              93 05:47:24 pm
 
Ed:
I of course agree about not following failed experiments.  I think
part of the reason that experiment failed (that I wasn't a part of, so
can speak only from innocence) was that no one taught those teachers
how to teach to a different community (how to decenter the classroom, how
to devise writing situations in specific genres and group activities) thta
would accommodate difference.  On the other hand, I recognize the advantanges
of identifying specific kinds of problems (not always layered according
to skill level) and then trying to help students with those specific
problems.  My pedagogical allegiance, however, remains with Moffett, one
of the great mixers.  I guess I'm saying i realize how bad bad instruction
in mixed company can get.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 22 Sep 1993 12:08:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Placement
In-Reply-To:  <01H37QRZLGQM005O36@crcvms.unl.edu> from "Edward White" at Sep 20,
              93 07:48:31 am
 
Regarding placement:
This is not thought out, but I'll post the musings.  We have
a placement exam here that wouldn't hold bricks.  I can say this
because I didn't have anything to do with it.  It is quite similar
to the SAT II one that Jim or someone described.  I would be quite
happy to do without placement exams (perhaps repeating the failed
experiment of the 70's), but we can't afford that many sections.
About 5 % of students taking the exam get out of both first and
second semesters.  About 45 % get out of the first semester.
I want to make this an all or none.  So, essentially, I want to
devise a placement exam that will keep the total no. of students
somewhat stable and evening out the students in first and second
semester.  I won't go into the advantages of this.
 
All right:  so I believe that we can give a carefully constructed
prompt that will help students show their skills to best advantage
in a two-hour writing session.  I can then run a scoring session
pretty much modeled on the sessions ETS did for the Statewide
California Assessment (CAP) that would do a fair job of ranking
student according to their writing ability in that particular genre.
Not failsafe, of course, because it is an artificial writing situation,
timed, one-time, etc., but still yields a generally reliable assessment.
The upshot is that we will let a certain percentage (dictated not
by specific skills but by how many classes our school can afford)
of the better writers out of firstyear writing.  In a general
sense, then, we will be doing what Ed advises--letting the obviously
skilled writers go do something else.
 
Okay: the problem is this.  I have say 1400 students taking the test.
I want to exempt, say 400.  I want to devise a way of choosing
anchors and guiding the scoring so that a particular percentage will
get out.  I guess having maybe two skilled readers read and sort, say,
200 papers into 1 through 6, discovering the percentages in each stack,
maybe trying a few representative papers out on a few readers, and
choosing anchors from those stacks?  I could then train readers to
score 1 though 6 or thumbs up/thumbs down, identifying say scores 1 and
2 as being representative of the thumbs down (determined by projected
percentages).  Ideas?
 
Ed:  Will you please bounce this back?  This was exploratory writing
concerning something I will propose to my firstyear writing committee
today.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 22 Sep 1993 17:52:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: Tracking in compl
 
Ed
And did the person at the community college take the next step and look at the
correlations with self-placement and placement test of final course grades?
 
I agree that confidence as a placement is problematic at schools like yours
and mine.  With some imagnation we might think up a placement that requires
students to bring their writing from the past, spend 2 hours learning together
how to self-assess, practising on their own writing after practising on other
writing at each phase--then give them half an hour to write a self-evaluation.
The use of written self-evaluation is becoming more and more prominent as we
all seek ways to bring testing positivism and comp pedagogy constructivism
closer together.
Liz Hamp-Lyons
(just got back my ability to send messages!  thanks Bill)
=========================================================================
Date:         Wed, 22 Sep 1993 17:47:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Placement
 
Irv, I suspect that you will have to determine what writing skills students
need to show in order to place out of two semesters of composition. The stakes
are high, a facility demonstrated on one prompt might disappear on a second
prompt. Perhaps you should have two prompts designed to elicit different sorts
of writing proficiencies (different genres, in your terms) and expect students
who "place out" to show high level of proficiency on both prompts.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 23 Sep 1993 07:44:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00mwmunley@BSUVAX1.BITNET
Subject:      biblio entry
 
Assuming that some of you administer business/professional
writing courses, I wonder whether you know of any bibliography on
contemp. research into workplace writing.  I mean the kind of
thing begun by Lee Odell and Anne Herrington and Steven
Doheny-Farina at RPI.  Any leads would help.  I want my students
to read that and begin their own interviews in the workplace.
Thanks.  Mike Munley
=========================================================================
Date:         Thu, 23 Sep 1993 08:17:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CLEP Scores for Composition
 
Irv, yes, you are surely right that the writing teachers in the bad old days
had very little instruction in how to teach well.  Hence they had so much
 trouble
teaching classes of wide range in ability that we returned, as a profession, to
placement testing to help them out by giving them more teachable classes.  I am
not convinced that the situation has changed much these days.  Am I just an
elderly cynic?  Or is that another name for a realist?
                                Ed White
P.S.  You will be cheered to know that Peter Elbow is going to make the case
you have been arguing for at our session at the Composition in the 21st
Century conference in Ohio in two weeks.
=========================================================================
Date:         Thu, 23 Sep 1993 08:29:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
 
Irv, there is a conceptual flaw in using the same test for placement AND
exemption.  Think math for a moment.  You give an algebra test for placement
into calculus, since students have to know algebra in order to do calculus.  But
then you decide that someone who is REALLY good at algebra must then also know
calculus, so you let them skip the course.  Obvious nonsense.  If you have the
right curriculum for your freshman comp class for your college and your students
most of your entering students should place into it, but very few should place
out of it; the exemption exam should be based on the curriculum for the course,
while the placement test should be based on readiness for the course.  The basic
problem with your practical proposal, to my mind, is that it is not based on a
clear sense of what you expect your students to learn in freshman comp.
        I spend many pages on this issue in the new edition of TEaching and
Assessing Writing, which will be out this coming March.  It is a pain in the
neck, not to speak of the budget, but I think we must distinguish placement from
exemption much more clearly than we have done in the past.
                                        Ed White
=========================================================================
Date:         Thu, 23 Sep 1993 08:32:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Tracking in compl
 
Liz, now THAT's a creative placement test!  Know anyplace that has tried it?
And no, my grad student did not follow up his study with a grade comparison.  I
wish he had.
                                        Ed White
=========================================================================
Date:         Thu, 23 Sep 1993 13:20:42 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Placement
 
Irv,
I'm not Ed, but what you want to do is perfectly possible.  You can just
go to multiple trait scoring, on your scale of 1-6, and add together
the two readers' scores.  If you have, say, four traits, each reader
could give scores ranging from 4 to 24, and the combined scores would
range from 8-48 (all 1's to all 6's, from two readers).  Then you could
actually set your cutoff scores to produce whatever percentages of
exemptions you want.  Liz Hamp-Lyons designed a system like this for
us (except for that last part--we haven't been quite THAT cynical yet),
and it works like a charm.  Except that our whole disenchantment over
timed essay tests has led us to move, as of this coming fall, to portfolio
assessment for all incoming students.
 
Bill_Condon@um.cc.umich.edu
=========================================================================
Date:         Thu, 23 Sep 1993 18:46:51 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  note of 09/23/93 09:19
 
Ed and Irv, I'm concerned.  Ed, did someone quote you correctly as
saying "let those who can write, go do something else"? And Irv,
did you say you want to let a certain %age through so you could
teach the numbers you have funds for?  At Boise State I'm worried that
we let people clep out, AP out, challenge out, reallifeexperience out
and high SAT out and then I go around saying to all the non-English
professors "more writing, more writing, more writing."  ARen't your
pragmatics getting in the way of WAC idealism?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
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Date:         Thu, 23 Sep 1993 18:50:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Placement
In-Reply-To:  note of 09/23/93 11:25
 
Bill talks about moving to portfolios for all incoming students.  Is
anybody trying that for a school that considers itself a "community
university"?  BSU's student body is composed of a great number of
adult students.  We don't call them re-entry because many have never
entered before.  Where would their portfolio entries come from?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 23 Sep 1993 22:05:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: Placement
 
I agree with Ed that placement and exemption should be verey different.
We've got a more or less adequate timed essay that we use, in conjunction
with high school grades and test scores, to place people in FE; to
be exempted, they have to assemble a portfolio of comparable work and then
do a 2-hour writing sample in which they analyze the portfolio.  We get
a much better sense of what they can do, and we can define what they should
demonstrate much more specifically than any prompts could.  And since
initiating the portfolio (which replaced a 2-hour impromptu essay), we've
had far fewer students trying to be exempted, and most of those who do,
are--perhaps a function of the confidence level we've been talking about
under a different subject heading.
 
Rich Bullock
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Date:         Thu, 23 Sep 1993 21:53:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Placement
In-Reply-To:  <01H3AQLE3Q80005R8I@crcvms.unl.edu> from "David E. Schwalm" at
              Sep 22, 93 05:47:01 pm
 
>
> Irv, I suspect that you will have to determine what writing skills students
> need to show in order to place out of two semesters of composition. The stakes
> are high, a facility demonstrated on one prompt might disappear on a second
> prompt. Perhaps you should have two prompts designed to elicit different sorts
> of writing proficiencies (different genres, in your terms) and expect students
> who "place out" to show high level of proficiency on both prompts.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
 
 
Thanks, David.  Time and money are constraints of course.  Two samples
from each student requires twice the time to take (4 hours, two sessions)
and twice the money for scoring.  If I were seriously concerned (I know
I am too cavalierish for your blood, and i thank you for talking to
me just the same) about the border cases, I would insist on at least
two samples; would probably insist on a portfolio in addition.  I think
it's possible to choose a genre that more or less resides central
to academic writing--a supragenre, if ever there was one [swales terms];
controversial issue (position essay) would probably do (although I
favor the reflective (personal/familiar) essay).  Given a reasonably
rigorous scoring session, I think one could do a fair sort and get
the best writers (in that genre) at the top, the fair in the middle,
the poor somewhere below.  I wouldn't worry about the border cases (the
ones who might be in or out) since my thesis is that we can design
a year long writing course that most, if not all, students at uno can
benefit from.  Frankly, I want our course to be one students want to
get in.  I will be doing this sort because we can't afford to offer
courses for all firstyear students.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Fri, 24 Sep 1993 10:47:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia Sullivan <nvo@MACE.CC.PURDUE.EDU>
Subject:      Re: biblio entry
 
Mike,
Rachel Spilka edited a book entitled Writing in the Workplace:
New Research Perspectives (SIU 1993).  That book reports on
a number of studies and airs a number of current issues.  It
should be helpful in establishing some points of departure
for your students.
 
We ran an assignment that is probably similar to yours -- having
students go out and interview someone holds a job similar to
one they might hold about the writing done on the job (particularly
electronic writing).  In addition to Spilka (in mss at the time),
we had an initial bib drawn from Lay and Karis (Collaborative Writing
in Industry); Sproull and Kiesler (Connections); Matalene (Worlds of
Work); Odell and Goswami (Writing in Nonacademic Settings); and
a number of articles from Proceedings of the ITCC and from the
Conference Record of the IEEE Conference on Professional Communication.
The students particularly liked the articles from the proceedings
--because they were practitioners talking-- and from the Matalene
book -- because it is a text.
 
I hope this helps.
 
Pat Sullivan
Purdue University
nvo@mace.cc.purdue.edu
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Date:         Fri, 24 Sep 1993 08:54:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CLEP Scores for Composition
 
Allene, who can remember what you say on electronic mail?  I certainly did not
MEAN "let those who can write, go do something else," if by "write" we mean
pass a cheesy test and by "something else" we mean "anything else."  But I do
think it is wrong to force a student to take a course that teaches what he or
she already knows when a more advanced course makes much more sense.  If the
challenge assessment (NOT a placement test) is good enough and in fact does
what it should do, the only ones who pass it will be those who have already
focused on writing and reading to the extent that they will of course take more
writing.  Or you could demand that.  Let's make sure our "more writing" doesn't
translate into empty makework for our best students.
                                        Ed White
=========================================================================
Date:         Fri, 24 Sep 1993 09:57:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: CLEP Scores for Composition
 
Irv
To do what you want (exempt 400 of 1400 students) is simple, and does not
(should not) involve your readers at all.  We had to do that when I was at
U of Michigan ECB.  Essentially you need to curve your scores.
If you record total scores for each writer you get a 1-12 scale instead of a 1-6
    scale. This gves you a lot more wiggle room for finding the cut-point closes
   t
to 400 above and 1000 below.  This point may alter from test occasion to test
occasion if your readers are reading in a criterion-referenced way.
 
Easy done: the problem is, what does it mean?  First, those assumptions you
made (tongue in cheek, I think) about valid and stable prompts and relaible
ETS-style reading don't hold water, or al least not enough of it.  Second, by
trying to hold numbers constant we ignore the fluctuation in our populations
from year to year, which is a political and economic consequence at much as it
might be a result of unstable assessments.  It also means that if you use a
modified holistic or other scale that attemtps to define writing performance
at specified score levels, the definitions will make no sense of you have to
curve the scores differently on occasions after the test admin you based your
first scale descriptions on.
 
Therefore, I'd say, go for a criterion-referenced measure and let the number
of people you exempt float based on proven writing ability.
 
I think Allene has a good point too.  I am uncomfortable "exempting" a large
proportion of writers from all writing experiences in college (whicxh is often't
   he consequence of exampting them from Freshman Wrtg). Michigan did (and I thi
   nk
still does-Bill?) exempt people from freshman wrtg but require them to take an
upper-level WAC course.  Sre there are some writers who enter college with nothi
   ng to learn--but not many!
 
 
Ed, I really wish I was going to be at the Ohio Conference -- I had such fun
last year.  Why aren't there more days in a week, weeks in a year?  (and we'd
age slower...)  I hope some of you who will be there will share with the rest
of us what happens.  I am writng a paper right now for which I need to KNOW
what "composition in the 21st century" is going to be like!  Enjoy it enormously
Liz Hamp-Lyons
=========================================================================
Date:         Fri, 24 Sep 1993 10:02:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: Tracking in compl
 
NO, I don't know anywhere/anyone who has tried it, but given the utter chaos
about placement at my own school, and the fact I have 2 grad students doing
Master's projects on the area, maybe we'll try it with 1 or 2 classes in January
hmmm....
Liz
=========================================================================
Date:         Fri, 24 Sep 1993 10:11:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: Placement
 
Just read Bill Condon's message.  Yes, Bill, we did do that at ECB--and I'm
afraid to tell you we even did the last bit!  (in my message I DID say "readers
   don't need to know how the bureay=ucratic bits happen"!!)  I went to College
meetings a few times to get the judgements cut loose from funding implications,
but it didn't happen, for probably obvious reasons.  So the score levels were
set that way (expediently, that is) and the trainig and anchors, etc. were the
attempt to hold placemnt distributions level across time.  Of course, they
can't stay level, but the bureaucrats are satisfied (and since the descriptors
fit with the cut-levels there sems congruence to readers of descriptors).  Irv,
I'm sure you can see how convoluted all this becomes once we take into account
all the prsessures on tests.  Testing IS politics!
 
Ed, those are interesting ideas and I'm eager to read the full explanation.  I
am accustomed to making those distinctions in language testing (proficiency
versus achievement testing) but need to think about them in this context.  In
multi-placement contexts like Michigna's, what's the argument?  (I.e., noone
really exempts but there are 3 placement levels).  I think it's a philosophy
thing: whether we see the writing needs at basic level, freshman (standard)
level and upper (WAC) level as "the same" only on a continuum, or as
substantively different. Interesting...
Liz Hamp-Lyons
=========================================================================
Date:         Fri, 24 Sep 1993 11:33:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00mwmunley@BSUVAX1.BITNET
Subject:      Re: CLEP Scores for Composition
 
I am with Allene.  Don't we do something "local" to college in
first-year writing that has not been done in high school and that
therefore cannot be demonstrated by a clep test. Or any other
damn thing than writing in the context.  I am on a campus where
we have a competency test, and even that, of our own making,
tells us nothiing of what these students are learning about
thinking, inquiry, subtle judgment, rhetoric, etc.  Shouldn't
first year writing have a powerful amount to tell incoming
students about the nature of the enterprise here on campus and
how they take part in it?  Thanks, Allene.  Mike Munley
=========================================================================
Date:         Fri, 24 Sep 1993 12:36:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  <01H3AYKE8R62007147@crcvms.unl.edu> from "Edward White" at Sep 23,
              93 08:17:42 am
 
> P.S.  You will be cheered to know that Peter Elbow is going to make the case
> you have been arguing for at our session at the Composition in the 21st
> Century conference in Ohio in two weeks.
>
Ed:
I was cheered.
On the different note (although I have not really been around long enough
to own an informed opinion), I see pedagogy becoming more reputable in
our field.  Quite a few people seem to be noticing that it's not only
what you teach but how you teach it.  At UNO, we're even starting to
recognize as grist for the promo scheme articles that foreground pedagogy.
The TA's that I work with seem very concerned with how to teach well.
They are very interested in trying out different strategies.  So I
feel very upbeat on this issue.
Irv
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 24 Sep 1993 12:44:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  <01H3B8S73HAE0064JL@crcvms.unl.edu> from "Allene Cooper" at Sep
              23, 93 06:46:51 pm
 
Allene:
Well, at least we got rid of the clepping out here.  Personally,
I support firstyear writing as an elective (challenging us to make
our course worth taking if we want to have jobs); but that little
issue is fraught with all sorts of other economic and political
realities that I have little interest in (at least at the moment--
i'm new on the job and have other selfish imperatives).
  Yes, I'll support here an assessment that will exempt a certain
percentage of firstyear students, the ones that we determine are
the better writers in a genre that is more or less central to
academic writing situations.  This is just a pragmatic position.
I could go along quite happily with a program that requires everyone
to take firstyear comp (not really contradicting myself here).
The real challenge is in how we construct our programs (and how
we teach them), not in whether the course is our isn't required.
I taught in a high school:  it didn't bother me that my students
were required to take my course (although I would have preferred
that they elected to).
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 24 Sep 1993 13:10:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Placement
In-Reply-To:  <01H3AZ1Y9Q1A0078DD@crcvms.unl.edu> from "Edward White" at Sep 23,
              93 08:29:31 am
 
Ed:
With regard to placement verses exemption.
With carefully thought out courses, I see your point--courses
that imagine a kind of scaffolding approach to teaching writing.
I will concede that I have not designed that kind of course (in
which case, it will seem [and very well might be] as if I do
not have a clear idea of what writing skills I want to address
in the firstyear writing course here.  In my defense, we
started from rather far back when I came here two years ago.
The course was a classical particle, current-traditional approach:
grammar and topic sentences for first semester; research papers
for second.  I felt quite good about getting the dept to accept
the notion that students should begin by writing whole texts.
The next notion was that they should write in response to full
rhetorical situations with some practice in writing to audiences
other than the teacher.  Then I pushed writing about what you're
going to write about before you write it; then peer response strategies;
then practicing writing in different genres in response to
different kinds of writing situations (moving from observations,
to memories, to investigations via secondary sources--really
Moffett's idea), to several kinds of argumentative essays relying
on those three differnt modes of abstracting data from external
reality.  I must confess, I haven't yet had the heart to break
these skills (if that is what we should call them) down into
stages that can be tested so that one can move, shall we say,
from algebra to calculus (a metaphor repeated with the obvious
caveat that improving writng skills is not the same as or even
very like learning math skills).  The activities described
above are the kinds of things I think quite a few firstyear
(secondyear, thirdyear) writers could benefit from.  Actually,
all of them.  And this of course goes back to the issue of
teaching to difference.  I remain yet to be swayed on this
point, but I am swayable.  I will look forward to your essay.
I will be looking for examples of skills that isolated, tested,
and the subjects of exemption.  Working in peer response groups
is not of that sort.  Neither is prewriting; neither is audience
awareness.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 24 Sep 1993 13:21:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Placement
In-Reply-To:  <01H3B2CHDPDW007FM0@crcvms.unl.edu> from "Bill Condon" at Sep 23,
              93 01:20:42 pm
 
Thanks, Bill, about the note concerning multiple traits.  I
guess I am being somewhat cynical, but . . .
If I were being really cynical, I could keep the scoring
simple--one score from each reader but ask them to look at
the multiple traits when deciding on the score.  I could
pick anchor papers that represented central papers for
that score level and describe what papers of that
sort generally do in each trait (realizing that they
do not all come togther perfectly for particular essays).  That
is, a score 5 paper might generally look like
    Presentation of Problem:  blah blah
    Argument for seriousness of problem: blah blah
    Outlining of possible solutions: blah
    Foregrounding of most feasible solution: blah blah
    And so on...
One score to summarize all traits wouldn't of course be as
accurate as what you and Liz worked on--but then I am at least
questioning (if not interrogating) the necessity of accuracy in
this kind of assessment (or even the possibility of it).  I
would agree that (if we but had money and time) portfolios are
preferred.  And if someone were to pay me a lot of money, I'll
bet I could even get together a reasonably responsible portfolio
strategy (with help from friends).
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 24 Sep 1993 16:47:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     <Parser> W: FROM field duplicated. Last occurrence was retained.
From:         "Theresa P. Ammirati" <tpamm@MVAX.CC.CONNCOLL.EDU>
Subject:      Re: The 3-year degree
 
although this is old news (I'm way behind on reading my e-mail), for what
it's worth, Connecticut College is talking about the three year
baccalaureate also--h-m-m-m, wonder where all the talk started.....
Theresa Ammirati, Connecticut College
=========================================================================
Date:         Fri, 24 Sep 1993 20:09:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  <01H3BUX8P5Z2005XFC@crcvms.unl.edu> from "Liz Hamp-Lyons" at Sep
              24, 93 09:57:43 am
 
Just a note to clarify the writing requirement at UNO--where
Irv also is (or where I also I am, I guess.)
 
There's a university-wide requirement for a writing course "relevant
to the major" for which the 2 semester English comp program is
prereq.  Some courses are in the majors; some departs just
send their majors into an English course.  In any case, though,
if we had 400 students bypass the English program, none would
be able to graduate without fulfilling the "third writing course"
requirement.  We do not have any sort of infused WAC program here--
we don't even have an inclination toward it yet.  The implementation
of the third writing course has been pretty haphazard and
of all levels of quality and demand.  (So what else is new?)
But the requirement is in place, and bypassing the comp program
doesn't mean a student will have no further writing oriented
college courses.
--
Joan Livingston-Webber   webber@unomaha.edu
"It's hard to work with a group when you're omnipotent." -Q, TNG
=========================================================================
Date:         Fri, 24 Sep 1993 19:01:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: Placement
 
ERIC CRUMP:  Are you there?  Tjhis is not really about placement at all,
but rather a request for information.  Has a call for papers been issued for
the Computers and Writing conference next spring?  Thanks, Christine hult
=========================================================================
Date:         Sat, 25 Sep 1993 11:20:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         James Crosswhite <JCROSS@OREGON.UOREGON.EDU>
Subject:      Good-bye Sorting, Hello Supporting
 
At the of O, we're trying to abolish prerequisites for our
required writing courses. We intend to use direct, in-class
asessment to identify students who may be underprepared for
these courses. We're also proposing that these students be
allowed two attempts to pass the course--with credit for
each attempt if they receive a passing grade at the end of
the second try. To give this plan every chance of
succeeding, I'm trying to develop tutorial support for these
students.
 
My experience and inclinations are leading me to reject the
model of drop-in tutoring. Instead, I want to identify
underprepared students early in the term, and offer them
tutoring support that would consist of regularly scheduled
conferences with a tutor--each week of the term for the
entire term. These tutors would be trained in the
composition program, and would confer with the teachers on a
regular basis. The tutors and the teachers would both know
exactly what a student was working on in class or in the
tutorials each week during the term.
 
Does anyone have experience with this kind of a support
system or does anyone know of any research/writing about it?
Any warnings or advice?
 
  Jim Crosswhite   jcross@oregon.uoregon.edu
=========================================================================
Date:         Sat, 25 Sep 1993 11:58:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Good-bye Sorting, Hello Supporting
 
Jim, check with John Ramage. THe tutoring model you suggesty was one we used
in "Jumbo" 101 (the experimental alternative to "Stretch." I think this is the
approach favored by the "supplementary education" folks.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sat, 25 Sep 1993 12:43:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement
 
Irv, the course and objectives you describe sound terrific.  With so much
conceptual work done, I should think you'd have an easy time defining what
a student needs to be ready for the course (placement) and how a student might
show he or she has already learned and can do what the course teaches (exempt-
ion or equivalency).  Why not?
                                                Ed White
=========================================================================
Date:         Sat, 25 Sep 1993 12:53:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Jim, on training tutors.  This is not really advice but wild negative exemplum.
I wound up assessing the writing program on a campus with a terrific new tutor-
ial center with a big budget for tutors--all given to school deans to appoint
the tutors.  The deans saw a chance to solve their most pressing problem:  TAs
who spoke no or almost no English.  So they assigned these non-English speakers
as tutors in the fanciful hope that in the doing they would learn the langugage.
The students looking for help in the Center found tutors much more in need of
help than they were and never returned.  The place was entirely empty when I
went through it.  This is an extreme case--though NOT fiction--but tutor
training is a big problem almost everywhere.
                                        --Ed White
=========================================================================
Date:         Sat, 25 Sep 1993 17:51:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@COLGATEU.BITNET>
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Jim, I've had experience with the arrangement you're proposing, and it
hasn't been very positive.  Students who are underprepared for writing are
also often underprepared for tutoring, and a great deal depends upon the
success of the personal interaction between tutor and student.  If it doesn
t "click," the student often drifts away & doesn't pursue the tutoring.  Just
This week I tried a different approach in my first-year seminar that includes
a lot of underprepared students:  during the class period before a paper was
due, we had a writers' workshop.  I assigned the students to work in pairs,
exchange drafts in progress, tell each other what they were trying to
accomplish in their papers, and then offer each other advice in areas that
we had previously identified.  Meanwhile I invited three tutors from the
writing center to help out.  The four of us cruised the room, answering
questions.  The students did work together well and also made use of the
mentoring available--and the Writing Center reported that over the next two
days, nearly all my students came in for additional work.  The students, too,
were really enthusiastic about having the tutors come in and enthusiastic
about going to see them.  They had become human beings rather than monsters
to the students--and the students were able to seek out tutors with whom
they felt comfortable.  Perhaps you might find something like this useful
in your classes?
\
One of the things I liked about it was that it didn't identify some students
as being in need of tutoring (and implicitly, no matter what protestations,
others as not).  Instead, it made tutoring a reality and an alternative for
all of them.
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
BHOWARD@COLGATEU.BITNET
=========================================================================
Date:         Sat, 25 Sep 1993 16:35:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Ed, thanks for the wild negative exemplum. It's motivated me to start a new
file for downloaded mail: "Nightmares." Actually, we've got a good
precedent for thorough training in the teaching of writing here. No
graduate student is permitted  to teach composition without a full year's
training--including a quarter of visiting classes, a quarter in which
prospective teachers must complete a seminar on the teaching of writing,
and a quarter in which they each serve as an apprentice to an experienced
teacher. The tutors I'm planning to use in the pilot will either have
completed this training or be in the process of completing it.
 
Becky, the idea of getting the tutors into the class to knit/weave tutoring
more closely into the experience of the course itself appeals to me a great
deal. It's hard to imagine how this could work in the program I
direct--about 90 writing courses scheduled for fall--but I'm going to
divert some thinking in that direction. Thanks.
 
  Jim Crosswhite  jcross@oregon.uoregon.edu
=========================================================================
Date:         Sun, 26 Sep 1993 18:21:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KARL SCHNAPP <kschnapp@TOPCAT.BSC.MASS.EDU>
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Jim:
 
Drake University has an interesting arrangement for students identified as
"underprepared" (sorry for this usage, but it seems to fit here) for the
English department's reading/writing seminar for first-year students.
 
Students who aren't ready for the department's writing course are instead
registered in a course requiring weekly (perhaps twice weekly?) tutorials
with graduate students.  The department does not actually have a writing
lab/center in any conventional sense.  Students meet with their grad.
student tutors in offices for the tutorials.  I'm uncertain of the details
of this system, however.  You might inquire with the director of the writing
program, ?xN
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Date:         Sun, 26 Sep 1993 18:25:42 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KARL SCHNAPP <kschnapp@TOPCAT.BSC.MASS.EDU>
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Jim:
 
You might check into Drake University's writing program.  I believe that
the English department offers a course that requires students to meet with
a grad. student writing tutor once or twice weekly.  The course is for
credit, so students taking it have both structure and motivation (?).
 
Contact Elizabeth Robertson, director of the writing program, for more
details.
 
        KSchnapp
=========================================================================
Date:         Sun, 26 Sep 1993 21:19:03 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Karin Evans <kevans@MACE.CC.PURDUE.EDU>
Subject:      Re: Good-bye Sorting, Hello Supporting
In-Reply-To:  <9309260315.AA16272@mace.cc.purdue.edu>; from "James Crosswhite"
              at Sep 25, 93 11:20 am
 
At Purdue, we are trying a new system for tutoring in our
Developmental Writing classes:  we assigned a trained tutor to each
section.  The tutor comes to class once a week to keep in touch with
what the teacher is doing, and we try to make sure they get copies of
all the handouts and assignments that the students get in the
classroom.  Each student has a scheduled 20-minute appointment with
the tutor every week.
 
The tutors are trained through a special course, a 2-hour practicum
taught by the director of our writing lab, Mickey Harris.  They are
all undergraduates--juniors and seniors--of various ages and majors.
They are amazingly competent and effective tutors--I'm constantly
impressed by the relationships they establish with the students and by
their perceptiveness and commitment.
 
So far this system is working pretty well.  We like it much better
than the drop-in system we had before.
 
Karin Evans
kevans@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 27 Sep 1993 07:39:51 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@COLGATEU.BITNET>
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Karin, we have had course-based tutoring at Colgate, too, and it worked
extremely well.  Here, too, the tutors underwent semester-long training.
Those who were assigned to classes were chosen by the teachers of those
classes. The teachers nominated those whom they wanted to tutor in their
sections--usually former students--and then the writing program trained
and paid them.  I heard nothing but praise for the system, and I'm
pleased to hear that its cousin is in operation at a large university.
(It gets discouraging to hear people tell me that things that work here
wouldn't be applicable to 1,000 sections of COMP!)
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
BHOWARD@COLGATEU.BITNET
=========================================================================
Date:         Sun, 26 Sep 1993 18:21:43 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  note of 09/24/93 09:54
 
I can imagine that what I'm about to suggest is fraught with potential
problems but... If as Irv says, students learn in FE a "genre that is more or l
ess central to academic writing situations," and if as Mike says, students shou
ld learn "thinking, inquiry,..subtle judgment, rhetoric" in FE,aren't we
doing our best students a disservice by expecting them to get it on their
own or not at all.  Would it be possible to require ALL students to take
101 and only those that learned that stuff in one semester to get out of
102?  You know, reverse the paradigm.  No placement problems, no worry about
re-entry, adult, or transfer students without portfolios, no concern over
invalid standardized tests.  The problems would arise in our own setting;
how would we "pass" students who worked hard and improved but not enough to get
 out of 102,or better said, to go on to WAC experiences.  Isn't there a way
to get away from making students feel they had "flunked" and so had to take
more writing in the Engl dept.  I really believe that there is something we can
 teach in a college writing class that students who've never written in`
college don't know yet.  I'm asking that we put our heads together about
solving the problems that would come up if we believed we have something to
offer that other people don't know.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 27 Sep 1993 10:30:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: CLEP Scores for Composition
 
Allene, the problem with making 102 only for those who don't do well in 101 is
that 102 becomes "remedial" 101, which is a little odd.  I like the idea of
grading writing courses A,B,C, No-Credit, so anyone getting below a C must
repeat the class with no (grade) penalty.  Then you can base your 102 on what
students learn, eventually, in 101.  I also like the tutorial assignments for
the weaker students that seem to work at Colgate and Purdue.
                                Ed White
=========================================================================
Date:         Mon, 27 Sep 1993 13:24:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: CLEP Scores for Composition
 
Tha5t's a pretty interesting idea, Allene. I have always wanted to say that
any student who comes to ASU has to take a writing course at ASU--a section of
FE for students--native or transfer--who come in as lower division students,
and a more advanced course for upper division transfer students. I think Penn
State does something like this. But this would cause massive problems in our
articulation with the community colleges. The program you suggest would be
ideal for a school that has a minimum # of transfer students, problematic for
schools like ASU that are part of tightly articulated state systems. In terms
of student success, "seamless" transfer may be as important as a writing
course.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 27 Sep 1993 16:35:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: Good-bye Sorting, Hello Supporting
 
Becky,
We have a program here that runs much like the writing workshop with
help from tutors you describe.  The Writing Center offers "gypsy tutors"
to instructors to help with writing workshops and computer classes.
It's a great program
Rich Bullock
=========================================================================
Date:         Tue, 28 Sep 1993 09:47:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVAX1.BITNET
Subject:      Re: CLEP Scores for Composition
 
Allene makes an excellent suggestion--that we start everybody on
even ground and teach them, among other things, academic
discourse.  If the program contained three courses, the first two
acting as a prep for the third, then well-prepared and skillful
writers could skip the second semester or even bounce ahead from
the beginning of the first course to the third if they
demonstrated early that they were very good.  This MIGHT work if:
1) well-conceived and executed diagnostic procedures were in
place for the opening weeks of the first course; 2) the process
were carefully and thoroughly explained to all parties before it
came into existence (no mean feat); 3) the administration, from
chair to dean to president, was solidly behind it.
        An alternative to the third course such as we currently
have at Ball Sate might be a writing-in-the-discipline module
attachable to a student's major area course.  Sounds interesting.
 
 
------------------------------------------------------------------
Web Newbold                     "...stuck inside of Mobile with
Department of English            the Memphis blues AGAIN"
Ball State University
Muncie, Indiana  47306
(317) 285-8370
=========================================================================
Date:         Tue, 28 Sep 1993 09:00:25 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: CLEP Scores for Composition
In-Reply-To:  note of 09/27/93 14:19
 
Dave, why not call such a class a WAC course and then stick to that when
designing the curriculum and activities, do whatever we know is important
to writing in college and do it with readings (not bellitristic ones)
straight out of texts they use in other disciplines.  Make the class so
different from FE as it is usually taught that the community colleges and
other feeder institutions wouldn't complain that we are duplicating
territory.  It could be a rising-junior-portfolio-preparation class
or something...just thinking out loud, virtually.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 28 Sep 1993 08:40:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: CLEP Scores for Composition
 
I am so gun shy from recent conflicts with MCCCD over articulating our new
Communication major at West with their Communication curriculum that I'm
probably not rational on thissubject. It is clear to me, nevertheless, that we
cannot p ut in place a writing requirement that serves as a check on the
preparation of transfer students if we do not require it of our own native
students as well.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 27 Sep 1993 16:36:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Placement
In-Reply-To:  <01H3DAPCN9HC006PW5@crcvms.unl.edu> from "Edward White" at Sep 25,
              93 12:43:15 pm
 
>
> Irv, the course and objectives you describe sound terrific.  With so much
> conceptual work done, I should think you'd have an easy time defining what
> a student needs to be ready for the course (placement) and how a student might
> show he or she has already learned and can do what the course teaches (exempt-
> ion or equivalency).  Why not?
>                                                 Ed White
>
Thanks for the compliment, Ed. I won't look for any tongues in your cheeks.
 
Why not?  Although a genre-interested fellow, I know I have been approaching
this question as if I believed all writing were the same sort of thing.
If I think attention to audience (or ability to shift discourse to fit
different kinds of audience) is important, why not think of a way to
assess that skill?  Or to engage in exploratory writing before drafting?
I do think one can continuously improve skills such as these; on the other
hand, I think it's quite possible to gauge how far along one has gone.
I'll think about this.
Irv
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 29 Sep 1993 09:16:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: a test
 
David, thanks for mentioning the NCTE book.  Should be available in January,
and certainly before CCCCs.  Christine Hult
